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Abstract: Through an analysis coming from the genetic constructivism, it will be studied how the
state’s political policies applied to the indigenous communities of  Mexico have influenced in the
reproduction of  the social inequity, as it is observed a differentiated socialization in both the classroom
and the households. The case of study will be focused on the Otomí community of the State of
Querétaro.
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Resumen: A través de un análisis proveniente del constructivismo genético, se estudiará de qué
manera las políticas educativas estatales aplicadas a las comunidades indígenas de México han influido
en la reproducción de la desigualdad social, en la medida en que se observa una socialización diferenciada
en el aula y en el seno familiar. El estudio de caso se enfocará a la comunidad otomí del estado de
Querétaro.
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Introduction
This work’s main topic is to precise and present a series of  reflections which
appeared as a result of a broad sociological research, in said research there
is an interest in giving  an account of some symbolical relationships attributed
to the systems of beliefs and social inequity in the indigenous populations
in Mexico, as well as in the manner in which the systems of  beliefs, it is, the
structure of  relations (economic, social, political, cultural) which exist in a
set of  symbols, practices, values belonging to a specific world-view, work
as catalysts to legitimate asymmetric power relationships and world-views
instituted in certain historical moments, where the educational programs
and didactic materials in basic schooling for the indigenous population in
Mexico  are the emblematic space for the reproduction of  those strategies.
Beliefs and power structures
Mental structures and beliefs constitute, quoting Ortega y Gasset “the base
of our life, the ground on which it takes place… […]. Our behavior, even
intellectual, depends on which the system of our authentic beliefs will be,
in them we live, we move and we are”; in other words, “it is the architecture
of thinking” (Arizpe, 1989: 15). Hence, studying the religious systems in
the education sphere is becoming interested in the producers of the religious
message in the educational systems, as well as in the strategies the social
actors use to impose a particular learning system. It is precisely the didactic
material where we find this analytical space.

In other words, what could be observed in the study of  the didactic
material, and in the empirical researches which we will give an account of,
is that in the indigenous education there is a dominant system of beliefs
which contains in its dynamics asymmetric relations of power between two
entities, groups and individuals which diverge as for their vision of the
world and a legitimate and accepted reproduction of this domination. With

1 “It is every power which succeeds in composing significations as legitimate dissimulating the
relations of  power upon which its own strength is based. Or, in a more simple way, it is that
form of violence exerted upon a social actor with their accord and it is no longer seen as
violence, so the social actors start to consider it as self-evident: it is the doxic acceptance of the
world” (Bourdieu and Wacquant, 1992: 143)
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this, a field to analyze the conflicts and symbolical violence1 is opened,
where there are mechanisms by means of which the dominated take part in
the acceptance of their domination, this leads us to analyze the logic of the
cultural practices from the systems of  beliefs and didactic materials. Hence,
be means of the analysis of the pedagogical materials directed to basic
indigenous education we can analyze the existing relation between doxa2

and social reproduction of a system of domination established in the
indigenous communities.

Therefore, the present study is mainly focused on the factors of social
reproduction and dominating processes of the vision and beliefs of the
world (doxa), from a dominant group upon another specific group. This
dogma can be studied in the education policies established by the secular
republican vision of the world, represented in a national program of
education. When studying the processes of  domination it is observed how
public policies (in this case educational programs) have been imposed to
the different indigenous communities in Mexico. In this sense, the main
objective is to acknowledge how, through history, indigenous communities
have reacted to those educational policies, and how social and economic
differences have been reproduced. We postulate that the values, beliefs and
behavior the people in each indigenous community show, do no correspond
to the education public policies’ expectations.

This approach has to do with the confrontation/cohabitation or
(combat/struggle) of  the different forms of  seeing and acting in a specific
social interrelation space; so, the analysis of  the educational system can be
put forward using the vision of  the world’s impositions as well as other,
such as the inspired under the Bourdieu’s sociological stance in his analysis
of  the French educational system, instead of  thinking in terms of  a social
class dynamics, which could be the case of France. Nevertheless, it is
possible to better analyze the case of  Mexico in terms of  the dynamics of
the ethnical divisions existing among them. In other words, this approach
does not nullify the possibility of an analysis (not beyond the social class

2 Doxa is a particular point of  view, the point of  view of  the dominants, presented and
imposed as universal point of view; the point of view of those who dominate dominating
the State (Bourdieu, 1994: 129).
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terms) but in terms of  ethnical classes in a hierarchical society.
To understand this point of  view in the field of  educational policies applied
to indigenous populations, then it would be necessary to locate it in the
field of  the culturally differenced visions, attitudes and behaviors. In this
sense, the school has been the most effective medium to reproduce and
legitimate a system of values, visions of the world (in the case of the
rationalist-catholic-Hispanic) which exists and prevails in a specific territory
(hereby the case of Mexico).

Then it is important to take in consideration that this approach does
not deny the capacity of  the social actors to learn form the different
experiences and construct different responses and reactions in each historic
and social moment. The society approach hereby presented is founded upon
two aspects linked to one another.

On the one side, from a static point of  view, global society is stratified
in social groups in accordance with their positions linked to inequalities in
the capital distribution; from a dynamic point of  view, society is defined
through the different social history of  each human being or cultural group,
where inequity in capital distribution has a steady tendency to stability and
it is linked to the reproduction of  strategies from the diverse agents.

On the other side, society is not unified in a principal group, but
constituted in different fields where its structures have homologations with
those of  the social space. Hence, this work’s conceptual frame is based
upon a relational sociology with the aim to overpass the false alternatives,
particularly those which oppose and separate the individual and society,
and where a distinction of this order is presented in a not very pertinent
manner for the educational and cultural studies.

In Bourdieu’s terms, this opposition is artificial, from the “habitus”
function as mediation between the concrete relations and individual
behaviors. Our practices are, mainly, the executions of  explicit norms which
convey an interaction sense we have acquired through our very own personal
life and educative experience (habitus), in a phrase, practical sense.

This is because we hereby define individuals and groups as a social
agent more than a social actor. The social agent acts inside, but also towards



Convergencia, num. 44, May-August 2007, ISSN 1405-1435, UAEM, Mexico

114

the exterior, as we will see with the members of  indigenous communities.
Beginning with this postulate, it is possible to see, thanks to a real economy
of  practices, that the “economy” terms is taken in a broad sense from the
structure order to the social logic. In this sense, we can link how society is
shaped by a historical relationship and how the groups and individuals can
respond to those historical processes.
Research problems
This work starts from the postulation, according to which, the systems of
belief, either in a traditional or in a secularized world have a strong influence
in the conception of the world of the inhabitants, thus, the manner in which
they have to socially, politically and economically organize themselves.
Beliefs do not only appear in the spiritual sphere, but also in the temporary
one, i.e., they are ever-present in our everyday activities. Thereby, education,
in any form it takes, is undoubtedly a niche where we can find and analyze
the existing correspondence between beliefs and power structures, among
values, representations of  the world and social structures (either they are
referred in terms of  classes, castes, hierarchies...) what is more, if  we try to
learn these correspondences, by means of the study of the educational
programs and pedagogic materials directed to indigenous communities, we
can analyze the correspondences between indigenous marginality and the
values and beliefs which dominate society and which are associated with it.

Likewise, the link between the systems of belief, legitimacy and the
power relations from the analysis of the educational materials allows us to
understand how the discourses put to use, in a legitimate manner, the systems
of beliefs, either they are ethnical, Christian or rationalist, shaping a space
of  universalization of  values in the interior of  the educational field. Well
now, when we refer to systems of  rationalist beliefs we mean the beliefs
founded upon the acts of  faith dominating in a city, which invoke the
wellbeing and “salvation” of the general population, from the rational
dynamics, science and progress, as well as the advancements that can come
out from thought and scientific knowledge. In this sense rationalist beliefs
find their development space mainly in the transition of knowledge. As we
will see further, the values inscribed in the system of rationalist beliefs the
one which will preponderate in the conformation of  the didactic
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materials for indigenous education, along most of  the XX century.
This induces the fact that beliefs such as acts of faith or religiosity are not
only associated with religion, but to the political, social and educational
beliefs. Wherefore, even if  religiosity —as Durkheim analyzed it— is a
form that appeals to social cohesion and is part of  man, the manner in
which that religiosity is expressed and its overlapping with power
relationships, is undoubtedly, of  interest for social and educational sciences.

From this perspective, one must take into account, according to Weber
statement,

To understand religion, it is not enough to study the symbolical forms of
religious kind, as Cassirer or Durkheim, as the structuralists; [but bound] to
the producers of the religious message, to the specific interests which motivate
them, as well as the strategies which use them in the struggles (Bordieu, 1994:
129).

Since the systems of belief and social inequity can be conceived
extensively and diversely, and defined from different approaches and
disciplines, it is necessary to limit the manner in which these two notions
are hereby conceived. We understand the systems of  beliefs as the structure
of relations (economic, social, political, cultural) which exist in a set of
beliefs, practices, values belonging to a specific world-view, and which work
as catalysts to legitimate asymmetric relations of power (dominant-
dominated), being the imposition understood as a specific form of  seeing
the social welfare in a group of  human beings. It is a process of  hierarchized
domination that is put outside starting from a conceptual development that
has been physically or psychologically applied to a specific territory —by
means of the force or the collective acceptance without looking for the
consensus with other forms of  concept of  development. This modality of
development of the public policies is hereby defined as the source of the
asymmetric power relations that exists between indigenous community and
official institutions correctly accepted which dominate the social
environment. Hence, we look, in a historical analysis of public policies
applied in the indigenous communities, for the dominant situations (social
inequity) which exist there. These policies have been founded, mainly, in
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the legitimate construction of  a developed conception that comes from the
government, for instance, from a secular State and sometimes from
ecclesiastical institutions. We understand social inequity as the imposition
of  a determinate form of  seeing social welfare on a set of  human beings. It
is a process of hierarchical domination which is carried out from a conception
of development applied to a physical and psychological specific territory
—with the use of force or with implicit consent—, without looking for
conciliation with other forms and conceptions of  development. Thereby,
public policies of development are defined in this work as the source of
asymmetric power relations which lies between indigenous population and
legitimately accepted official institutions which dominate the social
environment. In this sense, we try to find, in the historical analysis of the
public policies applied to indigenous communities, situations of domination
upon these, founded upon the legitimate construction of  a conception of
development coming, in special, from the governmental instances of the
laic secular State and, in occasions, of  the ecclesiastical institutions.

It is necessary to point out that the interest of the present study in the
indigenous communities lies in the fact that these have been the most socially
affected by the development policies established in Mexico along its history.
In this research we think that one of the principal reasons of this situation
is the fact that the development of the public policies implanted in the
indigenous communities has not been accordant to their internal mental
structures, frequently having adverse results for those chosen by the official
institutions.

In this sense, numerous studies have brought to light the existing
differences between the cosmogony of the “native peoples” and a Christian
and the modern secular rationalist vision of development (Bonfil, 1981;
Gruzinski, 1988). Therefore, the study of  indigenous communities will
enable us to contrast the different ethical-ideological conceptions of the
world represented in a conception of the specific development, and the
impact of these and those. The study will guide us to an understanding of
their differences and to the reason that the development policies most of
the time have failed where they have been applied in indigenous communities.
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Thereby, two main hypotheses have shone in a general process of
research, they are:

a) Public policies applied in indigenous communities, translated to
“doxic” conquests that started in the time of  the Spanish Conquest. We
understand as “doxic” conquest (Gutiérrez, 2002) the historical process of
a cognitive conquest and the values carried in parallel with the territorial
spiritual conquest, starting in 1512 in America, through diverse development
programs linked to the dominant power. It must be with the imposition
from the dominant’s part point of  view to whom it concerns the best form
of  organizing a society, to find a social justice applied to a large part of  the
population and to all of the spheres (social, political and cultural), by means
of  the promotion or conformation of  ideological tools to support this vision.
This form, this point of  view becomes, progressively universal, valid and
unquestionable. To sum up, we refer to the conquest of  values, of  manners
to see and feel; yet in this case, it is lead through the processes linked to the
forms of  development and political and economic organization.

b) In such a sense, the second hypothesis has to do with the fact that
these processes when they are a specific and political and economic
organization which dominates the rest, and they are imposed on the other
groups that do not share the same vision of the world, have as a result
processes of  exclusion and marginalization. Thereby, we are located in a
Bourdian analysis of the social space, where we analyze the relation between
instituted world visions (doxa) and processes of symbolic domination that
are accepted for they are not exactly resented as such (social reproduction).

Well now, in order to analyze the domination historical processes on a
specific population, let us take as variable of analysis the educational policies
applied to indigenous communities and, to be more precise, we take as
analytical variable, the didactic materials, which is what we will present in
particular in this work, the link between social inequity and the systems of
beliefs, examining the educational policies of Mexican basic education
imposed in indigenous communities, from the analysis of the contents of
values in didactic materials and through the results obtained from the in-
depth interviews in an indigenous community.
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The reason why it was decided to carry out this research process has to
do with the fact that education and knowledge transmission represent the
emblematic space, where processes of social reproduction and symbolical
domination are generated. Indeed, along history, education and the processes
of knowledge transmission have been the axis by means of which certain
values of a group are transmitted and channeled, whether this group is
dominant or not. What is more, in the studies on education through the
analysis of didactic materials it has been possible to be proved that these
efficiently contribute to the exercise of the power of domination, thanks to
the teaching of the symbolical values that are present in the social space.

Thus, we can state that educational policies, altogether didactic materials,
are conceived in this work as a social construction with ethical, religious,
and ideological fundaments. They are specific conceptions of  the world
translated into political constructions that along time gather strength until
they become a norm accepted by everyone, and as the only or most
convenient to take everyone to an ideal of society; where the meaning and
weight it is attributed with are conformed by concrete social and historical
situations.

Wherefore, it is proposed that from historical processes and social and
cultural complexity, the exercise of  the dominion power of  a dominant
group upon the rest is exercised through the conformation of  a hegemonical
model of  identity and education which has, in the case of  Mexico, its most
convincing expression in the idealization of the welfare and progress for
all, from the democratization and homogenization of the education and
everyone’s access to it. It is a fundamental vision founded upon a world-
view that we would call rationalist-liberal. These approximations are closely
interwoven with a planning and specific conception of education, they have
been constructed along centuries of  history, becoming, mainly in occidental
societies, into an institution, where practices, ways of seeing, feeling, doing
and making which are socially accepted and even sanctioned by an instance,
collectivity or dominant group in a very important manner come together.
To sum up, as we will see along this work, Hispanic, catholic and positivist
values have modeled the construction of  the didactic materials elaborated
for basic education, becoming through the official educational system in a
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doxa, i.e., in unique and legitimate values and manners of  making and doing.
It is inside this sociology perspective that this research is located, in the
sense that it tries to give an account of the meanings the social actors
(indigenous populations) attribute to “official” education.
The Bourdian theory and its location in the process of  research
This idea of education as a produced, legitimate, imposed and accepted
entity from a conjunction of social, economic, political and ideological ethical
factors, exercising an “invisible and symbolical” violence accepted by
everyone was studied by Pierre Bourdieu and Jean Claude Passeron, in the
framework of  the genetic constructivism, specially in the works: Reproduction
in Education, Society and Culture (Theory, Culture and Society Series) and The Heirs
(Bourdieu and Passeron, 1964 and 1970; Gutiérrez, 2002). In this work,
the authors analyze the assumption according to which democratic societies
are characterized by the equal state of conditions, where social equality
would be above the inequity of  hereditary classes and social positions. In
this tradition, it is assumed that the educational system would appear as the
instrument of  this egalitarian ideal realization. It is a republican will, which
became in shared belief  along history, i.e., a doxa. For this reason we find a
sharp criticism to the idea, according to which, the democratization of
education and culture would be given by specific economic and political
adequacies, where educational success would basically depend on
meritocratic conditions. The results from this researches argue that the
schooling system far from reducing social inequities, has contributed to
reproduce them, placing educational systems in the center of the power of
domination. In this sense, the educational system must be taken as a market
of  offers and demands, where the former would be determined by official
institutions and the latter determined by the capacity of  the social agents
to acquire them. It is in this process of acquiring and offering that social
inequity in indigenous communities will be analyzed.

To understand this process it is necessary to show there are homologies
between the way how an educational system works and the dominants’
representations and practices. This is what Bourdieu calls the hidden
domination present in the schooling systems. In other words, school culture
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represents a particular culture (values, beliefs, ways to make and do) of the
dominant class, transformed into legitimate culture that is unobjectionable
and unquestionable (Bourdieu and Passeron, 1970: 22). Even the definition
of the valoric events of education is arbitrary and leads to a social polarity
between the estimable and distinguished, against what is common and vulgar.
In our research position, the analysis has to do with the assumption according
to which democratization, access simplicity to education in indigenous
communities and multicultural education would take most of the indigenous
people to the equality of  social conditions. However, we found three main
problems in these assumptions:

a) On the one side, uniformity in offer and demand in the educational
system in an indigenous community is not the same as that we find in a
urban population, Mestizo and non-indigenous.

b) On the other side, independently from the access the indigenous
people have to the educational system, the manner it is imparted, organized
and distributed corresponds to a way of thinking and believing specific to a
dominant class. In other words, pedagogical processes instituted in basic
education in indigenous communities are far from the transmission of
knowledge found in indigenous families. There is a confrontation of  ways
of  seeing and thinking.

c) Finally, in spite of  the efforts to adopt a multicultural or bilingual
education in each indigenous community, the choice of  knowledge and
subjects taught, more than inserting the children into a process of social
mobility and improvement of their conditions, take them to reproduce their
social statism; since they do not correspond to the children’s quotidian where
they live and which surrounds them. In other words, nothing justifies choosing
in the educational programs applied to indigenous populations the teaching
of  arithmetic to the harvest calendar of  the founding cycles; preferring
natural sciences to traditional herbalism; grammar of the
language to the indigenous stories and founding myths.
Undoubtedly, this has to do with the legitimization of  what is considered a
true and superior knowledge.

Likewise, the reflection found in Bourdieu’s sociology, on the educational
processes, states that for the school to ensure social reproduction, it is, the
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domination of the dominants, this must be given a system of representations
founded on a ideology or a belief  in such a manner that the practices deny
the process of domination. In other words, for a process of domination is
not perceived as such, there has to be a strong belief on the social agents
that there is a benefit legitimacy of  such processes. Thus, in order to learn
how the indigenous groups accept their domination, we had to track the
manner in which the ethical-ideological elements of a dominant class in the
educational process have been consolidated as the only, essential and
necessary knowledge to overcome the inequity processes.
Research methodology
To carry out this approach on the research’s framework, were analyzed, on
the one side, didactic materials of basic education used in indigenous
communities and found along the different textbooks, dating from the
Colonial period to nowadays. This research process is known as the
phylogenesis of a process of domination. In other words, it was sought
through the study of the didactic materials to analyze the manner in which,
what we previously called the doxic conquer was carried out, from the
legitimate construction of  the values implicit in educational processes and
in the structure of  the educational program for the indigenous peoples in
their integrity.

In accordance with this approach, the ethical-ideological dimension is
recognized as the substrate upon which meanings, values and visions of
the world are constructed, they produce processes of  domination and
particular cultural and social identities at every historical period. In this
sense, school culture  and the processes of appropriation are not neutral,
but a representation of  class, ethnic group or cultural identity.
On the other side, to analyze the social reproduction of the specific
functioning of  the educational microcosm in an indigenous community, a
series of  semi-structured interviews in the Otomí region of  Toliman, State

3 The interviews were carried out during the third quarter of  2002, in the semi-desertic community
of  Casablanca, in the municipality of  Toliman. A total of  62 interviews were performed, in a
total population of 977 inhabitants with a 70-percent Otomí speakers.
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of  Queretaro, Mexico.3 All of  them related to basic education and didactic
materials, as well as the religiosity of the Otomí communities in the region.
It was tried to state that when establishing a similar research in another
indigenous community parallel results would be obtained.4

Social reproduction and doxa in indigenous education
In general, we can say that the constitution of dominant values in the didactic
materials, according to the historical context, has had different sources of
inspiration and supportive points. During the Colonial period, for instance,
the conception, organization and production of  educational infrastructure
were marked by a solid system of religious-institutional beliefs of Christian
character. The objective during the Colonial period was mainly evangelize
more than Hispanicize, so that the first cracks of distinctions were settled
between two types of  knowledge transmission, from two different languages.
In this sense, in general the criterion of  preserving indigenous people
ignoring Spanish prevailed so that the indoctrination had doxic character, it
is, without fostering the questioning of what was taught. Even if there
were Hispanicization attempts, the methods favored the learning and
repetition of the linguistic characters, i.e., there were enough reading and
writing abilities, yet not enough to fully understand what was read or written.
Thus, it could be said that “more than four centuries have passed and the
procedures used are, deep inside, very similar. It seems as though we have
been aside the development in pedagogical models as for a second language
teaching” (Bravo, 1977: 55).

As we will see further in the text, Hispanic, catholic and positivist values
have been reflected in the didactic materials elaborated for the indigenous
regions, exercising through the official educational system the doxic
conquest. These three doxic experiences have combined along time,
nowadays finding a series of  repercussions of  the proposals performed in
the cultural and educational policies towards indigenous peoples, where it

4 Undoubtedly, against this statement the indigenous communities with the least social inequity
index could be analyzed and relate this index with the educational processes applied into this
communities. Nonetheless, due to space restrictions this aspect will not be studied.



123

Daniel Gutiérrez Martínez. Social reproductin and inequity
in the indigenous population in Mexico

is analyzed in detail how these intrinsic values are expressed, from the
pedagogical materials for the basic education of the indigenous peoples,
according to the historical times hereby stated. The analysis was divided
into three essential and structural elements which were considered as the
basic and constant points in the didactic materials (unity, control, vacuum).
They are a series of concepts which have intrinsic values found along the
history of  didactic materials.

The status of the indigenous people allowed a process of hierarchized
distinction and, hence, of submission. It was thus accepted that the
indigenous people education was different form that of  the Criollos,
maintaining the already stratified existing education in indigenous
communities. This fact was important for the doxic conquest and the facility
of implanting a stratified education, where the father, parish priest or teacher
are located in the most respected sphere. Likewise, competitions and poetical
contests, of grammar were organized, aiming to foster a greater agility to
express oneself in verse and a manner to acquire an ability of expression
and response. Oral tool was of  a great efficacy, yet it was considered an
inferior tool in respect to written education, hence, calculus such as written
world had a very high rank. Therefore, the teaching of knowledge was based
upon these characteristics paying a lot of attention to grammar and written
expression.

As it can be seen, educational programs applied to indigenous peoples
in Colonial times had as source of preoccupation the transmission of catholic
and Christian evangelizing precepts and, then, adopt any strategy necessary
to reach that purpose, mixing educational practices with evangelizing
practices, with the aim to reach the univocal postulate of one deity and
authority. Thereby, we can observe that most of  the graphical elements in
the didactic materials presented symbols which expressed certain brutality
and which had a direct impact in the alumni’s indoctrination. In this sense,
there are two principal characteristics during Colonial period: a) the
instruction and doctrine of  the classist kind; and b) drawings with highly
religious plots.

The aforementioned allows us to take into account the reasons that
pedagogically support the educational content of the didactic materials used
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during the Colonial period, but also having present the bases upon which
the basic education was started for the indigenous people in the independent
period, where the Criollos and the bourgeois class (mainly urban) appear at
the top of the social pyramid, and thus, the most benefited with the
educational programs, which were not too different from those established
in the indigenous communities.

Separately, as from the independent/nationalist period, the planning of
the educational programs was rather conditioned by a system of beliefs
grounded in the ideals of  the Enlightenment and positivist ideology, where
the political–liberal field was the space of  the conformation of  the power
relations and the discourses of  legitimacy. This dynamics, in spite of
belonging to a badly called secular logic, has in itself a whole system of
beliefs based on the infinite progress and the scientist logic as salvation
medium and human wellbeing. This has influenced in such manner and in
so many spheres of society including the educational programs, that we can
qualify it as systems of  beliefs.5 It is worth mentioning that during this period
and until the end of  the 1970’s decade, protestant or evangelic religions
had a preponderant role in the conformation of  the official programs and
educative materials.6 Finally, nowadays we find that the values which tend
to dominate in the elaboration of the educational programs and didactic
materials for the indigenous peoples are those which come from a policy of
tolerance to plurality and cultural diversity; from here the values which
conform the didactic materials are inscribed in a logic of  multiculturalism
and bilingualism in education. However, as we already mentioned it, these

5 “Science in occident seems to constitute an institution of the ‘religious’ kind: this creates a
scientist faith, a scientist ethic, scientist hopes, a scientist scatology […]. Then it seems useless
to go further into certain sort of comparisons (Thuillier, 1988: 9).
6 From Andrés Moral in 1536, arrested by the Inquisition for fomenting anti-catholic ideas, up
to the XIX century and mid XX century, where Diego Thomson and the system of  lancasterian
schools, the doctor José María Luis Mora, the constitutionalist fathers, Juárez himself, José
Rubio and the generals Orozco and Ignacio Gutierréz during Revolution, as well as Moisés
Sáenz, Cárdenas and the Instituto de Verano (Townsend), etc, took active part in the
conformation of the didactic materials and in the “education” of the Mexican indigenous
people. See Luis Scott, 2002 and 1991.
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logics of  plurality are truncated by the very same dynamics of  imposition
of ways to see and feel proper to the dominating class, a fact that restrains
the intentions of accommodation of educational programs and bilingual
policies adequate to each community.

As it was seen, a series of characteristics in the didactic materials along
the Independent period and until the end of  the 1960’s decade has been
found, founded in a liberal conception of the individual as subject to right,
in universal form (Arce, 1924: 145-189). A sort of  concepts which enabled
us to track the common points along the history of the doxic conquest;
they are elements which constitute ways of thinking, feeling and behaving
imposed to the social actor or society, becoming necessarily universal values.
These subjective and behavioral characteristics could be considered as
elements belonging to a meta-historical habitus in the educational programs
and which have manifested, bar none, in all the didactic materials applied
to indigenous communities. These would be undoubtedly the main elements
which lead the indigenous children not to find the means for a successful
integration to the social system; but they are also elements which shape the
doxic conquest at the extent of being accepted and considered as the only
and necessary values and manners of acting, for the improvement of their
social conditions.

We see that during the Mexican Independent period the objective,
undoubtedly, was to reinforce the liberal, policies and laic beliefs of  the
time. Doxic conquer during this period was also translated by means of the
different didactic materials which could reach the indigenous communities
They tried to promote at all costs the rational learning of the phenomena,
the acquisition of new ascertainable knowledge which supported the
observations from exercises and lessons. The knowledge in the interior of
the indigenous communities were poorly valued, and a schooling system
with no distinction of class, gender and race was fostered from the imposition
of values proper to a class which was educated, urbanized and enriched
with“universal” values. There was not a real work of  didactic material specific
for the indigenous peoples, which allowed alleviating the breach between a
successful educational capital in the urban regions and a poor acquisition
of  said capital in the indigenous rural zones.
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As from this period the breach became wider between one group and
the other. The first manifestation of  a sort of  racism of  intelligence was the
fact that the didactic materials for the education of the indigenous population
had an indiscriminate and scarcely understandable Spanish language, thus,
the fundamental problem in respect to the linguistic barrier between the
indigenous population and those who speak Spanish that emerged in the
Conquest, continued in the independent Mexico.

It is important to state how during the “modernity” centuries as from
the XIX century, the school has been the space where different ways of
being are confronted (indigenous people, Mestizos and Ladinos). Here,
different habitus are confronted and not only among diverse racial entities
but also between actors with the same “racial” capital, but with restrained
differences between the urban and the rural, which arose from the migration
processes, where cultural backgrounds were differenced and lead the way
for domination or subjection or simply for the adequate integration of the
social system. In this sense, we want to insist on the fact that in each
educational system there is an ideology, a specific doxa according to the
historical context either religious, economic or political. The notion of
progress was implicit in the educational programs of the XIX and mid XX
centuries, stressing a certain disdain for the peasant culture and the so-
called “secular” delay, which the indigenous population was part and has
been part of. Undoubtedly, said processes contain the inheritance of  the
segregationist dynamics since the Colonial period and which will be later
translated in the dynamics of the internal colonialism.7

In the contemporary period, it can be observed a globalized symbolical
violence, even if there is a recognition to ethical, cultural and linguistic
plurality, special laws to recognize rights and promote the development of
the indigenous communities and the protection of their cultures, as well as
initiatives of  less uniform education which will be integrated to their cultural

7 In respect to the notion of internal colonialism, see the works by González Casanova y
Rodolfo Stavenhagen. A notion that reflects the reproduction of a colonialism which exists
between a country and other, yet this time it is exercised in the interior of  a country, among their
inhabitants.
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peculiarities, the appropriation of the notion of multiculturalism has started
from a self-criticism of the incapacity to control the heterogeneity and its
absence of  integrity. Hence, it is stated to promote diversity as a process of
global integration to values imposed as universal, refunctionalizing the
localism in a cultural manner, however, not at levels of participation in the
nation’s constitution. The multicultural tries to change the diversity of  the
experiences with the massive production and distribution of the cultural
goods, so that through diffusion of values and beliefs and the rescue of
local experiences or ancestral practices a nomination is formed,
refunctionalizing the logic of  modernity, where under the same scientificity
parameter it is intended to reform the indigenous education, which is also
performed upon other media, such as those of  communication, where a
specific habitus that is not an homology with the new educational programs
is diffused. Wherefore, the indigenous person most of the time only appears
as a cultural object and not as a social agent.

There is not such thing as operationalization and functionalization of
the indigenous languages these only work as globalized elements of a
folklorism, where the imposition of  universal values to the local (democracy,
economy of market, lifestyles), cosmeticized with the production and
selection of signs, decorated with antique artisanal landscapes, produces
the image of  society in closed systems.

Finally, it can be observed that multiculturalist policies have been the
result of a need of the globalization times, where cultural subjects have a
greater weight on the agendas of  the international organisms. Indeed, ever
since the 1990’s decade, the preoccupation for the cultural rights has been
increasing, as well as for the multiculturalist policies. Well now, the
advancements in the manuals and materials for the teaching, mainly,
of the Spanish language to the indigenous populations must not be ignored
but recognized. Nonetheless, if said advancements do not concur with the
awareness that there are family dynamics different from the educational
programs, the process of knowledge transmission and social insertion turns
out to be scarcely efficient. It is worth mentioning that not any didactic
material uses local knowledge and traditions to generate certain knowledge
to the workld where the indigenous children live.
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In an in-depth analysis, the three historical divisions respond to a
dynamics comfortably observable with the theoretical contributions hereby
stated and with the sketched problematic. Likewise, there is no doubt that
the economic sphere has had a considerable weight upon the educational
system throughout history. Let us remember that during the period of  the
nation confrontation, the importance of the economic value for the
construction of  the school and the elaboration of  the material of  the
educational programs was essential; nevertheless, the economic sphere did
not influence to a great extent the pedagogical and ideological elaboration
of the educational programs as the political sphere did.8

As we can see, the conformation of  the behavioral elements inscribed
in the didactic materials largely corresponds to traditions and forms of
education of children of the Mestizo and urban cultures with life conditions
ad hoc to the values, ways of  thinking and organizing, instructed in school.
It is them who have in reality greater possibilities to be inserted in a social
mobility and improve their conditions from their learning in official schools.
It seems as though the structure of  the official educational system was
made for the children of the dominant classes would have the opportunity
to take advantage and be successful as a result of the established educational
programs.

From the Bourdian perspective this phenomenon is due, clearly, to the
fact that when having intellectual instruments adequate to the system of
belief implicit in the educational system, the children can take better
advantage of  what they learn. These instruments are learnt thanks to the
social interactions from which they are benefited inside their families,
language and physical aptitudes learnt in their environment (books, works
of art, access to the dominant means of communication, etc.) and that are
precisely appropriate to the structure of  the educational system. Thus, the
adequate integration of a child into the educational system and, then, to
the improvement of their social condition depends on the attainment of a

8 See the works by Alberto Arnaut Salgado, related to the history of  school supervision and
the pedagogical technical support personnel in the Mexican basic education.



129

Daniel Gutiérrez Martínez. Social reproductin and inequity
in the indigenous population in Mexico

specific habitus, which corresponds to the dominant habitus in the social
space. In Bourdieu’s sociology habitus is understood as: a series of  beliefs,
values, practices which have been historically conformed in an individual
or society, and that allows understanding the interaction of  the historical
structures and objective relations with the contexts of  the present and the
subjective behaviors. It is, indeed, a totalizing behavioral historical and
perceptive acquisition that internalizes along time and has repercussions in
social production and in the logics of action of the social agents, in this
manner, along centuries a series of  dominant values was conformed and
this series was inscribed in the educational programs and it permeates all of
the educational structure of  the country.

It can be concluded that the construction of  the didactic materials that
have prevailed in the last five centuries express the imposition of a specific
logic upon the rest, where throughout so many centuries of education
didactic materials have favored a series of values contained in the habitus
of the dominant; on the indigenous groups side, it is a total acceptance
where the best manner to go further in the marginalization process is to
fulfill the requisites demanded in the official educational programs. There
has been some exception cases such as that of  the Tarahumara people, who
received with satisfaction the teacher from the INI during the 1950’s, not
so in the Chipas’ communities, where a feeling of hostility towards the
literacy campaigns’ programs. Evidently, this attitude clearly has to do with
the way the different ethnical groups react before said educational programs
and the expectations they generate, as well as the situation in respect to the
group’s preservation.

Each period has its defined characteristic, yet it cannot be denied, for
instance, that sacramental and confessional education even in laic times
still preserves a decisive influence in the cultural conformation and in the
habitus of  the population either indigenous or Mestizo, rural or urban, by
means of  public or parish schools.

Well now, in order to understand how nowadays the indigenous people
from a determinate community perceive official education, and the manner
they reproduce the doxic conquest through didactic materials, as previously
mentioned, a series of  interviews was carried out in the community of
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Casablanca, in the municipality of  Toliman, in the State of  Querétaro,
Mexico.9 One important characteristic in this empirical work is that the
interviews, in general, were performed in the interior of  the houses. Thanks
to this situation it could be observed that most of  them have a high degree
of  stacking, where all of  the members of  the family, from the oldest
generation until the most recent, were present. It was sought that the
interviews were equilibrated in number as for gender. Nevertheless, almost
all of  the interviews were answered by the wives of  the heads of  family or
the housewives (65%).10 Most of  the interviewed men worked as day laborers
outside the community and some other work the land.

The objective of  the interviews had to do with the fact of  analyzing
and provoking the discourses of the actors, to the extent in which the
discourses represent the perceptions, interpretations of the life experiences
where several aspects that take part in the reality are told, and as every
member of the family perceives it, and in a certain historical moment,
in such manner that the dimension of the domination is present in every
story of the personal experience.

Indeed, the social construction of  the didactic materials which legitimate

9 The community of Casablanca is located in a mountain and semi-desertic territory where
water, electricity and sewerage are almost nonexistent and there is a communal telephone line.
It is one of the communities with the most marginalization in the state. Likewise, there is a
primary school, a telesecondary school and a nursery school sponsored by the INI. Tenements
are distributed in the community in an autarchical manner, even though in some zones these
have a “corridor” structure along the main unpaved road. Indeed, the roads and routes of
communication are generally dirt roads or leveled soil. Apart from this, all the community is
crossed by a low density river, so crossing from one side of the community to the other can
take up to four hours on foot. This region has a catholic temple.
10 Even though, most of the inhabitants are bilingual (Otomí-Spanish), the practice of Spanish
is rather common. Approximately, 90% of  the inhabitants was born there, and none of  them
has lived outside the State of  Querétaro. The interviewees’ age oscillated between 30 and 70
years of  age (most between 26 and 40). Likewise, all of  the interviewees are married, and most
of Otomí origin, except some who totally deny it and consider themselves outside any
indigenous line. In this very axis, the people older than 50 years of age stated to have, at least,
indigenous roots; so that the renegades of the Otomí culture were generally found in the 18-
35 years of  age group.
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a dominant vision of the world links a research problem that has to do with
the study of  subjectivity and the forms this is expressed and is constituted.
In other words, it is not about only studying the educational behavior, but
also the significances and interpretations attributed to them, the language
and the symbols that are implicit in the educational materials and the utilized
language. Therefore, it is about understanding the subjectivity of the actors
to understand how the educational processes and the valoric discourse
implicitly contained are legitimized. It is not mainly observing the veracity
of the discourses, either of the actors or of the very didactic materials, but
acknowledging the form in which the author feels it, interprets it; since this
remits us to the education’s political or economic dimension. It is to consider
how historically the legitimation of the domination system was taking place,
from the didactic materials, and how this is reproduced in the interior of
the indigenous communities.

The starting point for the realization of  the in-depth interviews, once
performed the exercise of  the historical research of  the values and ways of
thinking intrinsic in the didactic materials applied to the indigenous
communities, consisted in starting from the fact of what constitutes the
main problem for a better social mobility and improvement of the life
conditions of the Mexican indigenous people, based on the education they
receive, the discordance between a familiar doxic mode and another
institutional. With this we try to express that the indigenous children, during
their formation, must cope with two different points of  view imposed upon
them: that of  their parents and family, and that of  the official educational
system. In other words, the family doxa of the indigenous peoples has seldom
been that of the educational systems and the pedagogical materials inscribed
in the institutional educational doxa.

In this sense, the greatest problem is to be found in education, mainly
applied to indigenous children, when they finish the schooling cycle; it is
the conflict between their family doxic experience, that is the most perdurable,
and the school experience that is frequently inscribed in the extension of an
originative experience which distances from the lived world. In other words,
the educational programs settled in the indigenous peoples correspond, most
of the time, to another vision and mental attitude before the world than
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that established in their families and communities. In this sense, in words
of  Gloria Bravo, what characterized the didactic materials for the teaching
to Mexican indigenous people has been on the one side, the absence of an
adequate linguistic planning to support the family strategies; and on the
other, the institutional manuals that do not match that family logic. There
is no doubt that the economic and social factors have a preponderant role
in the poor educational success obtained in the indigenous communities.11

However, what we have detected in the didactic materials and in the
interviews is that the factor of  cultural adequacy between materials and
ways of thinking and acting of the indigenous families have a fundamental
role to understand the indigenous marginalization.

When we asked the interviewees on the importance given to the
transmission of indigenous knowledge, the knowledge learnt in school and
the values and knowledge provided by the church, it could be observed
that the perception of the indigenous groups, on the relevance of the laic
education and promoted by the government in the community was greater.
Indeed, of  the interviewees expressed the urgent need to install the adequate
infrastructure for the children from indigenous communities find a better
development and a better insertion into the secular and modern world. Thus,
laic education is perceived by them as a synonym of social equality and
wellbeing in the near future. Also their were asked on the importance of a
bilingual education in the Otomí communities, which was given scarce
credibility or interest for these type of  programs.

This does no mean that the Otomí indigenous groups reject the
traditional transmission of knowledge, but before their eyes it is not the
one which will take them to a better social and economic situation, and to
the eradication of  the social inequity which they presage in their communities.
As if the mere fact of attending school will prevent them from the lack of
material and economic resources, in which they have been immersed for
generations. What is more, the fact of  valuating more an education of  the

11 According to the 1995 INEGI survey, out of  a population of  1,229,350 indigenous-language
speakers from 6 to 14 years of age, 33% does not know how to read and write.
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institutional kind seems to legitimate and reproduce the logic of the
superiority and distinction feeling towards the very indigenous groups, which
could be observed by means of  the analysis of  the didactic materials. We
can illustrate this situation with the indigenous interviewees’ attitude,
principally when they insisted on the establishing of  schools and services
so that they become truly “civilized” themselves. With this, it seems that
they are interlaced with the mechanisms of submission and domination, as
well as in the process inscribed in the so-called symbolical violence; for at
the same time that they legitimate an institutional schooling system, manifest
the difficulty their children have to retain the knowledge received and comply
with all of  the school’s tasks and obligations.

Well now, despite this valuation given to laic education and established
by the government through educational policies, and the knowledge diffused
in the textbooks and didactic materials the observations which could be
obtained from the interviews show that the catholic culture in the region
has worked better as a moral space as well as one of reaction to a sort of
modernist and rationalist thought, mainly in that related to the education
theme. In spite of  the laic teaching’s valuation which could be found in the
interviewees’ answers, the Catholic Church’s teachings, sermons and advice
the priests provide (who go once a month to celebrate Mass) are much
more instructive, important and valued by the community than the very
education in the laic school. Hence, we found, on the one side, a certain
legitimate acceptance or unquestionable belief, in respect to the possible
efficacy of  the laic education for a better insertion of  the community’s
children to the dominant system; and on the other, that the dogmas and
values established by the laic education as a indisputable spiritual norm are
not followed. On the contrary, the interviewees attributed to the catholic
values and dogmas a higher normative and spiritual importance than those
stated by the laic education. To sum up, the answers translated the legitimacy
of  the values inscribed in basic secular education in their community, at the
same time that they were aware that those values did not clearly
corresponded to their quotidian practices and beliefs; therefore, the
legitimacy of the institutional doxa is only ascribed in the belief in the
economic insertion.
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Likewise, we could observe that bilingual education and knowledge
and customs transmission are distinguishable aspects in the conflicts in the
interior of  the community. Indigenous women’s testimonies, for instance,
reveal that the children who “want to speak their mother tongue” are very
few. In this sense, teachers do not teach the language, leaving this task to
the parents only. Certainly, many a teachers are Mestizo, but also many
more are indigenous. The latter do not practice their indigenous language
during didactic exercise. As we have previously mentioned, certainly this
phenomenon is due to a whole historical process of  construction of  the
legitimacy of a specific vision of the world, where educational processes
have worked to foster the reproduction of such vision. It is worth mentioning
that as an inverse effect, there are some indigenous groups such as the
Zapoteco who, as a tradition or in recent times, have used their mother
tongue as cultural legitimacy, a fact that nowadays has retaken a great boom
as self-assertion process.

As a result of this dynamics between laic education and the ethical
values manifested by the Catholic Church, a sort of religious autochthonous
practices’ strengthening in the social quotidian, mixed with some elements
belonging to catholic and rationalist beliefs. Thus, we find in relation of  the
struggle there is between institutional Catholicism and State’s laicism in
respect to education, three elements involved in the complex process of
doxic conquest:

a) A concomitance between the importance interviewees give in terms
of practical and pragmatic belief to laic education and to their social
fundament;

b) The importance given to the church’s catholic dogma for the spiritual
and transcendental wellbeing, and finally

c) The importance given to religiosity and the popular and life-in-
community rituals, heavily impregnated of  indigenous autochthonous beliefs.

Thereby, we find a certain complex religiosity around the transmission
of  knowledge, which could be summarized in the following formula:
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(Social moral and Catholicism)
(Social pragmatism and Laic rationalism)

(Communal sociability
And indigenous autochthonous syncretism)

System of transmission of knowledge
in the Toliman Otomí community

This formula becomes more evident with the fact that the religious
quotidian in the transmission of knowledge in indigenous communities is
full of symbols which represent dispositions and motivations that circulate
in their imaginary and in their historical context. They are, in this case,
motivations of practical character (rationalism), spiritual (Christian-
institutional) and communal (ethnical-indigenous), which surround the space
of the transmission of knowledge and ways of learning the natural
environment. Hence, in the transmission of  knowledge, in the interviewees
three important elements are distinguishable: at a moral level, ethical and
rules of  behavior are catholic values; at practical level of  strategies for
demands, their relation with the State and their conception of material and
economic life improvement is laic education; and at identity level and in
terms of  sociability space, the autochthonous or indigenous values are the
ones which prevail in the answers.

We could state that the educational project of  the national system,
through didactic materials, has only achieved, in a certain manner, to
construct an educational capital and a series of  allegedly universal values
in certain groups which have been benefited or become integrated as a whole
to the educational process (largely the urban Mestizo). As for the Mexican
indigenous peoples we can state that the process of legitimation has been
imposed in respect to important and predominant values in the social
construction of  the world, but it has failed in is attempt to adequate the
objective structures of  thought and the processes of  knowledge
transmission. This fact is due, mainly, to the permanence of  systems of
beliefs impressed in the interior of the indigenous communities’ families,
and so, ways of  seeing reality differently from the proposed in the official

+
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educational systems. The adequacy and integration in the cognitive process
have not been completed.

What we can conclude in this work is that the legitimization discourses
found in the didactic materials enabled us to analyze the intention of the
actors towards their own environment and the functionality attributed to
such beliefs, from an educational disposition proposed since the Colonial
period, until now. Likewise, we have been able to observe a relation between
a specific world-view and a specific power exercise, and the manner in which
said power exercise is built in the educational systems through didactic
materials. Such materials contain a discourse that is legitimated using a
dominant rhetoric and transmitted in the cognitive structures. These
cognitive structures are expressed in a system of  hierarchized significations.
Hence, culture, i.e., the systems of beliefs, values expressed in the specific
language of  each social group which shape their identity, become a set of
struggles between the different social groups. In such manner that by means
of the didactic materials and education applied to indigenous peoples a
series of logics of distinction between social status, classes and ethnic groups
is preserved.

In this respect, Bourdieu states that culture is a game of collective
answers which becomes objective in the shape of institutions and societal
significations, coded and pre-constructed it is a form of  subjectivity, of
habitus by interiorization and updating using plural symbolical principles.
This is a particular field which denotes all that which is acquired and
transmitted, not innate. Likewise, society generates a system of habits that
are reproduced and expressed in the beliefs, i.e., in that which is considered
legitimate and true. It will be from this cultural network that
we will find the predispositions which shape the individuals,
which lead them to be supported upon certain beliefs and to be opposed to
other logics of thought, to other cultures; a “distinction” is legally built up
between several cultures, a domination of  one upon the other. The contents
found in the didactic materials along these centuries are precisely an
expression of this dynamics, where cultural distinction and the domination
of one culture over the rest has been imposed in such manner that the
indigenous people have accepted it and reproduce it themselves.
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Thereby, the didactic materials used in the teaching of  Mexican
indigenous people do not agree with a mode of knowledge transmission of
family manner in the communities and the learning provided in the
institutional educational centers. Ever since the XIX century there have
been but few the programs truly preoccupied by the understanding of  a
family dynamics in the interior of the communities to adapt certain didactic
materials to this dynamics. Almost no one has stated the possibility of
adapting the educational programs and didactic materials to the inner logic
of  the family construction of  each of  the different indigenous peoples.12

Hence, social marginality (intellectual or racial), economic (labor
opportunities), cultural (valuation of the indigenous knowledge for the
development of public policies) is associated to a detachment between the
offer and demand in the educational processes. This process legitimates,
conversely, the assumption that it is the indigenous children’s incapability
to complete tasks in the exercises and in the didactic materials, more than
the structural logics found in the constitution of  educational materials used
in the indigenous communities, what determines social inequity. Perhaps,
ever since five years, most of the didactic materials have pursued to integrate
ethnical minorities, by means of a plural-cultural project of national character
with the educational systems and the inner family dynamics of each
community and/or indigenous group; yet there will be the need to foster
the efforts to concentrate in the choice of the curricula to be taught in
indigenous communities.
Conclusions
This research enabled us to observe how the beliefs of  a hegemonic culture,
the dominant vision, either of a national identity or of the world, can be
imposed upon other subaltern cultures; in such manner that a “symbolical
violence” is gradually constituted in the social space.

12 The proposal of the Institute of Research and Social Integration of the State of Oaxaca
(Instituto de Investigación e Integración Social del Estado de Oaxaca, IIISEO), as for the didactical
materials for the Spanish language teaching to Mexican indigenous people, is singularly
important and noteworthy, for it implies a considerable effort to integrate these aspects in the
learning and promotion of the Spanish language in the regions considered of indigenous
character (Bravo, 1977).
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